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SCOIL NA NAOMH UILIG, RICKARDSTOWN, NEWBRIDGE, CO. KILDARE 

WRITTEN SUBMISSION TO THE OIREACHTAS IN RELATION TO  

THE ADEQUACY OF TRAINING AND SUPPORTS AVAILABLE TO PROVIDERS 

OF SPECIAL NEEDS EDUCATION AND EDUCATION IN DEIS SCHOOL, 

INCLUDING SUGGESTING ANY REFORMS. 

20-06-2017 

Background Information  

Scoil na Naomh Uilig is located at Rickardstown, Newbridge, Co. Kildare. It is a fully-

inclusive school and operates proudly under the Catholic ethos. We have 21 mainstream and 

5 special classes with an enrolment of 566 from 31 different ethnic backgrounds. Children of 

all abilities, including children with severe/profound and moderate general learning 

disabilities, children with A.S.D, as well as gifted children are all valued members of the 

school community. Children from the A.S.D. units and the Severe and Profound units are 

integrated wherever possible into their age-equivalent mainstream classroom and reverse 

integration also proves very productive. The work of the school is underpinned by the school 

motto ‘Uile le Chéile’ – meaning ‘all together.’ 

Scoil na Naomh Uilig was established to answer to the need for primary school places in 

2017 as a model of inclusive education initially, with the support of KARE, a local voluntary 

organisation, while Departments of Health and Education were developing the model. (eg the 

Educational Support Services were being developed and Beechpark services was set up to 

look after the clinical needs of children who had a mild GLD and autism). Scoil na Naomh 

Uilig set up a best practice committee to plan our development, with input and support from a 

number of agencies.  

Michael Shevlin  (Former  Head, School of Education, Trinity College, and senior lecturer in 

Inclusive Education)was asked to examine our practice and help us adapt best practice from 

other jurisdictions. (Report attached).  We were visited by a number of political figures 

including John Moloney and Kathleen Lynch, both former Junior ministers for health, Sé 

Goulding, Marie Byrne etc from the NCSE ( Exemplars of Best Practice to Accommodate 

Inclusivity attached), as well as various groups from within the Irish Education system and 

ministries of Education overseas. Every year representatives from a number of primary 

schools visit the school to see how we have developed the inclusive model and we have 

spoken to a number of BOMs when schools are considering opening an ASD class. However 

as the downturn developed into a full-blown financial crisis, interest in our model 

disappeared. Soon we were informed by the NCSE through our SENO that the role of the 

SNA was not to facilitate inclusion or indeed the pupils’ academic development but health 

and safety and care needs. As more children with SEN were enrolled in the school, it became 

increasingly difficult to get clinical support for them.  

Our school is now 10 years old and we are in a good position to reflect on the adequacy of 

training and resources for special needs education. Our young staff is highly competent and 

works very hard to provide each individual child with the opportunity to develop to their full 

potential, academically, socially and spiritually.  

darcyi
Typewritten Text

darcyi
Typewritten Text



2 
 

However are our considered observations and recommendations: 

 

1.0 PHYSICAL ENVIRONMENT: 

1.1 Building 

The Scoil na Naomh Uilig building is the envy of all our neighbouring schools with 

its excellent facilities for meeting the needs of all our pupils.  We have a number of 

multi-sensory rooms dotted around the building and some of the special classes are 

considerably larger than the mainstream classrooms. Because the building was 

planned to facilitate inclusive education, all rooms are wheelchair accessible. 

However the mainstream rooms become very crowded when wheelchair users join the 

class, meaning the children can only be accommodated at the back of the classroom. 

Reverse integration is easier to manage and also very beneficial. 

Solution: All schools should be planned for universal access and to enable inclusive 

education from the outset. Retro fitting of schools is much more expensive than 

providing a building fit for purpose from the start. 

1.2 Equipment:  

Many of the children require very specialized equipment which gives rise to many 

issues:  

 Storage facilities for equipment: typically a child with severe/profound SEN have 3 

additional pieces of equipment eg. standing frame, activity chair, Acheeva(long 

stretcher like-bed on wheels). Currently we use a resource room to store these which 

means that this room is out of commission in the school. 

 There is no follow on plan for the recycling or re-modelling of this equipment when 

the child outgrows it. Each piece costs up to €3/4,000.00 as it is customised 

individually for the child. We already have 2 storage areas full of this type of used 

equipment.  

Solution: There needs to be a clear pathway for this equipment to be collected,  

sanitised and adapted for use by another.  

 

2.0 Provision of places for children with a diagnosed SEN 

2.1 Places for children with SEN both at Infant level and when they are transitioning 

to secondary school.  

These processes cause parents huge angst over a prolonged period. The responsibility 

is put on parents to find a place for their child in an appropriate school. At times, 

having spent months traipsing from one school to another trying to find a place, they 

end up retaining children in Preschool or Primary school for a year longer than is 

appropriate or home schooling their child for up to two years. For example, we 

organised a meeting for Principals of secondary schools to visit our special classes 7 
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years ago to alert them to the inclusive nature of the school and to the fact that the 

children would need secondary places in due course. Because there was no follow up 

on the issue, there has not been any planning for these children and now their situation 

has become an emotive source of anxiety for their parents.   

Solution: The Department of Education and Skills needs to adopt a proactive 

approach to providing places for children with SEN, as soon as they are aware of 

them. An emphasis should be placed on transition planning between the different 

levels of education.  It is not good enough to leave it to parents to search for and to 

spearhead campaigns to find places for their children. It is their constitutional right to 

have an education and the DES needs to provide a clear pathway for parents to find 

the most suitable place for their child. 

 

3.0 Clinical support 

3.1 Nursing 

Our nurse was initially employed through KARE to deal with the complex medical 

needs of 3 children. An application (enclosed) was made to the Junior Minister for 

Health to have this position financed and ring-fenced but it never happened. 10 years 

later her workload has increased significantly, she looks after the complex medical 

needs of 9 children (10 next year) and her paid working hours have been reduced. We 

believe that this is a much higher ratio than is the norm in Special schools.  

Additionally, there is currently no provision for nursing cover for breaks, or sub cover 

when needed at short notice. The Board of Management is presently exploring how to 

find the means to pay her adequately for the extra hours she works because of the 

demands placed on her due to the increased caseload.  

Solution: The DES needs to fund nursing cover for children with complex medical 

needs so that their constitutional right to an education can be realised. Provision needs 

to be made for substitute cover when required. The nursing duties need to be defined 

and provision made for adequate cover to be put in place. This needs to be 

standardised throughout all schools and should be on par with the nurse:pupil ratio in 

Special Schools.  

 

3.2 Clinical Assessment and Support 

There are currently long waiting lists for assessments of up to 18 months. Under the 

assessment of need process the government had guaranteed that these would be done 

within 6 months of initial referral. 

Pupils are also on waiting lists for speech and language and occupational therapies for 

up to 18 months and those who can afford it will often resort to accessing this 

privately. This creates a huge inequality of access.  
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Solution: More clinicians need to be employed through the HSE and NDT to allow 

waiting lists to be reduced. Maternity leave needs to be covered.  

 

4.0 Challenging Behaviour 

The DES must provide guidelines and directions on restrictive practice in schools. 

Every school, at some stage, has children who abscond or who present with severely 

challenging behaviour inc. hitting, kicking, spitting, throwing rocks/ equipment, 

damaging property, trying to injure other pupils etc. In these instances the child has to 

be restrained to preserve the safety of all present. The extent of the advice currently 

from the DES is to investigate the cause of the behaviour and put a behaviour plan in 

place. At present there are no guidelines on restrictive practises and schools have to 

come up with their own policies and also arrange for “suitable” training on this. It is 

costing our BOM €3,000.00 to train 30 people and this has to be drawn from the 

school’s own funds. 

Solution: Guidelines from the DES on restrictive practice in schools need to be 

published. Funding must be made available for specialised training in the area. 

 

5.0 Training 

5.1 Training is currently only provided for teachers when they are already teaching in a 

special class. This means that teachers have to access training in Term 1 of the new 

school year which is very disruptive for children, in terms of having a substitute 

teacher in their room. Late training in certain aspects of SEN result in teachers trying 

to implement new approaches/programmes in the middle of a year or waiting until a 

new term or year starts; 

Solution: Before starting in a class for children with SEN, teachers should be enabled 

to access a set preparation course in Term 3 of the previous year.  

5.2 The courses that are provided are often very short and give a mere overview of the 

topic in question; 

Solution: More in-depth courses of greater duration ought to be provided; 

5.3 At present the course on challenging behaviours is open to teachers of children with 

mild ASD in a mainstream room and teachers of children with severe ASD and an 

intellectual disability in a SEN room. Teachers often attend courses exploring 

approaches that are totally inappropriate for their setting; 

Solution: Courses ought to be made more specific to those in particular settings; 

5.4 Whole-school training days for SEN are not provided. Too often only a few members 

of staff are trained in a specific programme which limits the effectiveness of its use in 

the school as a whole;  

Solution: More whole-staff training days (one or two per year) ought to be provided 

so that a whole-school approach can be adopted. We applied in April 2009 for a day’s 
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closure to facilitate training on a number of below mentioned courses and were 

refused; 

The following courses are essential and should be provided to whole staffs: LÁMH, 

PECS, TEACCH, CPI or equivalent, manual handling, First Aid.  

5.5 Education centres are providing training at present but very often this is in a teacher’s 

own time; 

Solution: More substitute cover ought to be provided to allow teachers to go on 

courses during school time; 

5.6 Many training courses for SEN programmes require a school to buy resources at costs 

that are not feasible for schools.  

Solution:  Annual funding for SEN rooms in the form of capitation needs to be 

increased or materials relevant to courses should be provided to those attending to 

make the course worthwhile.  

5.7 No training in how to manage SNA staff. In our special classes we have three SNAs 

working under the direction and supervision of a teacher. A whole different skill set 

required and no training provided for this. 

Solution: Workshops should be provided for class teams including teacher and SNA 

in this case. The SESS or Education Centres should provide this training. 

 

6.0 Special Needs Assistant (SNA) Qualification  

6.1 Junior Certificate is the current minimum qualification for SNAs. This lack of training 

and qualification can hinder a SNAs ability to engage with the complexities of the job 

on many levels. 

Solution: A minimum qualification in childcare and special educational needs at 

FETAC Level 6 or higher. 

 

7.0 Training and supports for DEIS 

7.1 I am not in a position to reflect on this as Scoil na Naomh Uilig is not included in this 

initiative, even though we have a large proportion of children with significant social 

needs in our school. In fact we are the only Catholic school in Newbridge which does 

not have access to Schools Completion Programme. The majority of our children 

progress onto Newbridge Community College, which is in receipt of the DEIS 

supports and training. 

  Based on the 2014 DEIS survey of the children in 3
rd

 class, 33% of their parents were 

identified as being unemployed and 52% on a medical card.  With a projected 

population of 650 pupils in 2 years, 33% of this is 214 children and 52% is 338 

children. If these children were enrolled in a smaller school it would be granted DEIS 

band 1 status and all the staff would have access to substituted training of the very 
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highest quality for  literacy (Lift off, Reading Recovery, First Steps etc), numeracy 

(Maths Recovery, Mata sa Rang, Ready Set Go Maths etc) and SPHE (Friends 

First/Friends for Life, Incredible Years etc) programmes. They also would have a full 

time Home School Community Liaison Officer, breakfast clubs, homework clubs as 

well as more financial aid to the school to buy necessary resources.  

All of DEIS support is granted, based solely on the socio-economic background of the 

child and ethnicity. Complex special educational needs need to be central to the 

process of allocating DEIS status to schools. We have as much need for all of the 

above supports under the categories including social and emotional needs, behavioural 

needs and the high number of children with a diagnosed learning disability.  

 Solution: DEIS status criteria needs to be reviewed to take account of all of these 

factors. It is a huge injustice to the children and staff of Scoil na Naomh Uilig that we 

do not have access to any of this due to a very simplistic approach to its provision.  

Surely some kind of sliding scale can be used to roll out the benefits of DEIS to all 

who need it.  




